
 

 

7TH GRADE 

 

Weeks of: 

APRIL 13TH & APRIL 20TH 
WICHITA PUBLIC SCHOOLS 

 

To Students, Parents and Guardians: 
Week 5 and 6 Packets will be mailed 

out the week of April 27th 
Week 7 and 8 Packets will be mailed 

out the week of May 11th. 



 

 

5th, 6th, 7th and 8th Grades 

Your child should spend up to 90 minutes over the course of each day on this packet. 
Consider other family-friendly activities during the day such as: 

  
Draw and discuss 

an imaginary 
amusement park.   

Write and act out 
a family play.  

Take a nature or a virtual 
field trip using 
Google Earth.  

Help plan and 
cook a meal.  

Mindful Minute: Take 3 
deep breathes 

and focus on the 
sounds in the room.  

Search for these YouTube 
learning channels: 

Crash Course Kids 

SciShow 

Play a board game, 
charades  or card game 
with a family member. 

Do a family workout  

together (jog, take a walk, 
play basketball, etc.) 

*All activities are optional. Parents/Guardians please practice responsibility, safety, and supervision. 

 

For students with an Individualized Education Program (IEP) who need additional support, 
Parents/Guardians can refer to the Specialized Instruction and Supports webpage, 

contact their child’s IEP manager, and/or speak to the special education provider when you are 
contacted by them.  Contact the IEP manager by emailing them directly or by contacting the school. 

The Specialized Instruction and Supports webpage can be accessed by clicking HERE or 
by navigating in a web browser to https://www.usd259.org/Page/17540 

 

WICHITA PUBLIC SCHOOLS 
CONTINUOUS LEARNING HOTLINE AVAILABLE 

316-973-4443 
MARCH 30 – MAY 21, 2020 

MONDAY – FRIDAY 
11:00 AM – 1:00 PM ONLY 

 
For Multilingual Education Services (MES) support, 

please call (316) 866-8000 (Spanish and Proprio) or (316) 866-8003 (Vietnamese). 

The Wichita Public Schools does not discriminate on the basis of race, color, national origin, religion, sex, gender identity, sexual orientation, 
disability, age, veteran status or other legally protected classifications in its programs and activities. 



 

Week 3 and Week 4 

ELA 



MS ELA Grade 7 Week 3: April 13-17, 2020 

 

Hello Parent(s)/Guardian(s) and Students, 

This week’s reading and writing activities center on reading a text to support 
understanding of this unit’s theme. Certain sections of the text are particularly important, 
so there is additional support in the reading/writing prompts. Remember the writing 
activities correspond to the reading students have just finished. Parents, the response 
your child writes should reflect his/her analysis of the text so are open-ended to reflect 
your child’s understanding. So, there aren’t right/wrong answers for this. In addition, 
writing can provide evidence to support answering the essential question: How do we 
overcome obstacles?  

 

Week 3: April 13-17 pp. 450 – 451 
 
pp. 452 – 467 
       
pp.468 - 480 

● Choose one of the two stories (or read both for the best 
information) to read and complete the corresponding 
activities (If the excerpt from Grapes of Wrath is chosen, 
there are YouTube videos about the Dust Bowl that 
students can watch for background information.) 
o Be sure to do the Close Reading activities and take 

notes in the margins as you read. 

Grade 7 Unit 5 Facing Adversity: How do we overcome obstacles? 
 

 
 

7th Grade Unit 5 Facing Adversity 
Week 3: April 13 – 17 

Daily Planning Guide/Checklist/Additional Support – pp 450 - 480 
 

Monday, April 13 
_____ Look through information at the top of p 450. 
_____  Add to the information on Whole Class Learning. Add action plans for each strategy.   
_____ Rank the 6 vocabulary words on p 456. The most familiar would be 1 and the least 
familiar would be 6 with the others falling somewhere in between.  
_____ Look through the First Read Fiction chart. 
_____ Take a walk through the text pp 457 – 460. Study the vocabulary words in the margins. 
Look at them within the text to help your understanding. 
 
 
Tuesday, April 14 
_____ Read (or have read aloud) pp 457 – 460.  
_____ On p 459, paragraph 10, underline or highlight examples of repetition. 
_____ Journal or talk with someone. Why do you think the author uses repetition? What is he 
trying to stress or show that is really important? 
 



 
Wednesday, April 15 
_____ Mark the punctuation on p 460, paragraphs 17 and 18. 
_____ Journal or talk with someone. Why do you think the author uses dashes in his writing? 
Does the use of dashes change the meaning of the text? How? 
_____ Answer the comprehension questions on p 461 (questions 1, 2, and 3). 
 
 
Thursday, April 16 
_____ Re-read (or have read aloud) pp 457 – 460. 
_____ At the bottom of p 462 (Analyze Text) answer questions 1-4.  
 
 
Friday, April 17 
_____ Complete the Language Development sections on page 464. 
_____ Complete the practice activity on the bottom of 465. 
 _____ Go back and read paragraph 7 of “The Grapes of Wrath.” 
 _____ Give examples the word choice the author uses to describe the horses. 
 _____ Answer question 2. 
_____ Congratulations - you’ve completed Week 3 and you’re still awesome!!! 
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OVERVIEW: WHOLE-CLASS LEARNING

STRATEGY ACTION PLAN

Listen actively •	 Eliminate distractions. For example, put your cellphone away.

•	 Keep your eyes on the speaker.

•	

Clarify by asking 
questions

•	 If you’re confused, other people probably are, too. Ask a question to help your 
whole class.

•	 If you see that you are guessing, ask a question instead.

•	

Monitor 
understanding

•	Notice what information you already know and be ready to build on it.

•	Ask for help if you are struggling.

•	

Interact and share 
ideas

•	 Share your ideas and answer questions, even if you are unsure.

•	Build on the ideas of others by adding details or making a connection.

•	

ESSENTIAL QUESTION:

How do we overcome obstacles?
Everyone has a bad day now and then. Most of the time we take a deep breath 
and keep going, but what happens when we meet an obstacle we don’t think 
we can overcome? You will work with your whole class to explore the concept 
of facing adversity. The selections you are going to read present different 
examples of obstacles that had to be overcome.

Whole-Class Learning Strategies
Throughout your life, in school, in your community, and in your career, you will 
continue to learn and work in large-group environments. 

Review these strategies and the actions you can take to practice them as you 
work with your whole class. Add ideas of your own for each step. Get ready to 
use these strategies during Whole-Class Learning.

SCAN FOR 
MULTIMEDIA450 UNIT 5 • FacINg adversITy
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CONTENTS

PERFORMANCE TASK
WRITING FOCUS

Write an Informative Essay
The Whole-Class readings describe the struggles people face dealing with 
tremendous adversity. After reading and listening, you will write an informative 
essay on the topic of facing adversity.

ANCHOR TEXT: NOVEL EXCERPT

from The Grapes of Wrath
John Steinbeck

What can people do when their lives are 
turned upside-down?

ANCHOR TEXT: SHORT STORY

The Circuit
Francisco Jiménez

Why does a cardboard box fill the narrator 
with dread?

MEDIA: VIDEO

The Dust Bowl
CriticalPast

How do people survive a nightmare?

C
O

M
PA

R
E

Overview: Whole-Class Learning 451
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MAKING MEANING

Comparing Media to Text
You will now watch a video about the Dust 
Bowl. First, complete the first-review and close-
review activities. In the next lesson, you will read 
an excerpt from The Grapes of Wrath and then 
compare the depiction of historical events in the 
video and the novel excerpt.

The Dust Bowl
Media Vocabulary
These words will be useful as you analyze, discuss, and write about the 
video.

panoramic shot: film 
shot showing a wide, 
unbroken view

•	 The panoramic shot of the Grand Canyon was 
breathtaking.

•	Directors often use panoramic shots in the 
beginning of films to establish the setting.

voiceover: voice 
commenting or narrating 
off-camera

•	 The voiceover helps the audience to follow a 
narrative.

•	 If there is a break in the sequence of events, a 
voiceover can re-orient the audience.

transition: in media, 
changes from one scene 
or shot to another

•	One example of a transition is when a scene 
changes to another location.

•	Another example of a transition is when a 
director signals	the	end	of	a	scene	by	using	a	
“fade to black.”

First Review MEDIA: VIDEo
Study the video and take notes as you watch. 

WATCH who speaks, what they 
say, and how they say it.

CONNECT ideas in the 
video	to other	media	you’ve	
experienced,	texts	you’ve	read,	
images	you’ve	seen.

NOTE elements that you find 
interesting and want to revisit.

RESPOND by completing 
the Comprehension Check at 
the end.

W
AT

CH

from The Grapes of 
WraTh

The DusT BoWl

 sTaNDarDs
Reading Informational Text
By the end of the year, read and 
comprehend literary nonfiction in 
the grades 6–8 text complexity band 
proficiently, with scaffolding as 
needed at the high end of the range.

452 UNIT	5	•	FACING	ADVERSITY
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The Dust Bowl
CriticalPast

BACKGROUND
One of the most devastating events in U.S. history was the formation of the Dust 
Bowl. After a period of over-farming in the 1920s, a severe drought struck the 
region around the Oklahoma panhandle in the early 1930s. The extended drought 
caused the topsoil to dry up, and without a strong root system of grasses to hold 
it in place, the soil was blown by winds. These dust storms blackened the sky and 
were sometimes referred to as black blizzards.

SCAN FOR 
MULTIMEDIA

NOTES

MEDIA | VIDEo

The Dust Bowl 453
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Comprehension Check
Complete the following items after you finish your first review.

1. (a) According to the video, what did the cattlemen do? (b) What group followed 
the cattlemen to the area, and what did they do?

2. Why did so many people move to the area that eventually became known as the  
Dust Bowl?

3. (a) When did the climate first start to change? (b) What effects did the  
change have?

4.   Notebook How did human activity contribute to creating the Dust Bowl?

RESEARCH
Research to Clarify Choose at least one unfamiliar detail from the video. Briefly 
research that detail. In what way does the information you learned shed light on an 
aspect of the story told in this video?

454 UNIT 5 • FACING ADVERSITY
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MAKING MEANING

Close Review
Watch “The Dust Bowl” again. Write any new observations 
that seem important. What questions do you have? What 
can you conclude?

analyze the media
  Notebook Complete the activities.

1. Evaluate What moment, image, or detail in “The Dust Bowl” did you 
find particularly powerful? Why? 

2. Analyze (a) What sort of information do you learn from the first-
person accounts in the video? (b) What sort of information do 
you learn from voiceover narration? (c) Do you find these types of 
information to be of equal value? Explain why or why not.

3. Essential Question: How do we overcome obstacles? What have 
you learned about how people deal with obstacles by seeing “The 
Dust Bowl”? Explain.

media vocabulary

panoramic shot   voiceover   transition

Use the media vocabulary words in your responses to these 
questions.

1.  How does the panoramic shot at the beginning of the video help you 
understand what follows?

2.  How does the voiceover contribute to the images in “Surviving the 
Dust Bowl”?

3.  Which transition in the video creates the most powerful dramatic 
effect? Explain.

 evIdenCe log

Before moving on to a 
new selection, go to your 
Evidence Log and record 
what you’ve learned 
from the video “The Dust 
Bowl.”

 STanDarDS
Language
Acquire and use accurately 
grade-appropriate general 
academic and domain-specific 
words and phrases; gather 
vocabulary knowledge when 
considering a word or phrase 
important to comprehension  
or expression.

The Dust Bowl 455
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MAKING MEANINGMAKING MEANING

Comparing Media to Text
You will now read an excerpt from The Grapes 
of Wrath. Complete the first-read and close-read 
activities. Then, compare the depiction of historical 
events in the video with that in the novel excerpt.

About the Author

Few writers portray more 
vividly than John Steinbeck 
(1902–1968) what it was 
like to live through the 
Great Depression of the 
1930s. His stories and 
novels capture the poverty, 
desperation, and social 
injustice experienced 
by many working-class 
Americans during this bleak 
period. While many of his 
characters suffer tragic 
fates, they almost always 
exhibit bravery and dignity 
in their struggles.

from The Grapes of Wrath
Concept Vocabulary
You will encounter the following words as you read an excerpt from 
The Grapes of Wrath. Before reading, note how familiar you are with 
each word. Then, rank the words in order from most familiar (1) to least 
familiar (6).

WORD YOUR RANKING

ruthless

bitterness

toil

sorrow

doomed

frantically

After completing your first read, come back to the concept vocabulary 
and review your rankings. Mark any changes to your original rankings.

First Read FICTION
Apply these strategies as you conduct your first read. You will have an 
opportunity to complete the close-read notes after your first read.

NOTICE whom the story 
is about, what happens, 
where and when it happens, 
and why those involved react 
as they do.

CONNECT ideas within 
the selection to what you 
already know and what you 
have already read.

ANNOTATE by marking 
vocabulary and key passages 
you want to revisit.

RESPOND by completing 
the Comprehension Check and 
by writing a brief summary of 
the selection.

from The GRApes Of 
WRATh

The DUsT BOWL

 Tool Kit 
First-Read Guide and Model 
Annotation

 sTANDARDs
Reading Literature
By the end of the year, read and 
comprehend literature, including 
stories, dramas, and poems, in the 
grades 6–8 text complexity band 
proficiently, with scaffolding as 
needed at the high end of the range.

456 UNIT 5 • facINg adversITy
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NOTES

SCAN FOR 
MULTIMEDIA

BACKGROUND
During the Great Depression, a severe drought in Oklahoma caused 
massive dust storms that blew away topsoil and destroyed farmland. 
Devastated farming families had no choice but to sell all their 
belongings and leave. This is the situation faced by the Joad family 
in John Steinbeck’s novel The Grapes of Wrath. In this excerpt, the 
narrator describes the aftermath of the devastating drought.

I n the little houses the tenant people sifted their belongings and 
the belongings of their fathers and of their grandfathers. Picked 

over their possessions for the journey to the west. The men were 
ruthless because the past had been spoiled, but the women knew 
how the past would cry to them in the coming days. The men 
went into the barns and the sheds.

That plow, that harrow, remember in the war we planted 
mustard? Remember a fella wanted us to put in that rubber bush 
they call guayule?1 Get rich, he said. Bring out those tools—get 
a few dollars for them. Eighteen dollars for that plow, plus 
freight—Sears Roebuck.2

1. guayule (gwy YOO lee) a desert shrub containing rubber, native to Mexico and Texas. 
During the Great Depression, it was thought that guayule could be profitably processed 
for rubber.

2. Sears Roebuck company that sold clothes, farm equipment, and other goods by mail 
order, which supplied much of rural America.

1

ruthless (ROOTH lihs) adj. 
having no compassion 
or pity

2

ANCHOR TEXT | NOVEL EXCERPT

John Steinbeck

    from

The Grapes of Wrath

from The Grapes of Wrath 457
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NOTES
Harness, carts, seeders, little bundles of hoes. Bring ‘em out. 

Pile ‘em up. Load ‘em in the wagon. Take ‘em to town. Sell ‘em for 
what you can get. Sell the team and the wagon, too. No more use 
for anything. 

Fifty cents isn’t enough to get for a good plow. That seeder 
cost thirty-eight dollars. Two dollars isn’t enough. Can’t haul 
it all back—Well, take it, and a bitterness with it. Take the well 
pump and the harness. Take halters, collars, hames, and tugs.3 
Take the little glass brow-band jewels, roses red under glass. Got 
those for the bay gelding.4 ‘Member how he lifted his feet when 
he trotted?

Junk piled up in a yard.
Can’t sell a hand plow any more. Fifty cents for the weight of 

the metal. Disks and tractors, that’s the stuff now.
Well, take it—all junk—and give me five dollars. You’re not 

buying only junk, you’re buying junked lives. And more—you’ll 
see—you’re buying bitterness. Buying a plow to plow your own 
children under, buying the arms and spirits that might have saved 
you. Five dollars, not four. I can’t haul ‘em back—Well, take ‘em 
for four. But I warn you, you’re buying what will plow your 
own children under. And you won’t see. You can’t see. Take ‘em 
for four. Now, what’ll you give for the team and wagon? Those 
fine bays, matched they are, matched in color, matched the way 
they walk, stride to stride. In the stiff pull-straining hams5 and 
buttocks, split-second timed together. And in the morning, the 
light on them, bay light. They look over the fence sniffing for us, 
and the stiff ears swivel to hear us, and the black forelocks! I’ve 
got a girl. She likes to braid the manes and forelocks, puts little 
red bows on them. Likes to do it. Not any more. I could tell you 
a funny story about that girl and that off bay. Would make you 
laugh. Off horse is eight, near is ten, but might of been twin colts 
the way they work together. See? The teeth. Sound all over. Deep 
lungs. Feet fair and clean. How much? Ten dollars? For both? And 
the wagon—I’d shoot ‘em for dog feed first. Oh, take ‘em! Take 
‘em quick, mister. You’re buying a little girl plaiting the forelocks, 
taking off her hair ribbon to make bows, standing back, head 
cocked, rubbing the soft noses with her cheek. You’re buying years 
of work, toil in the sun; you’re buying a sorrow that can’t talk. 
But watch it, mister. There’s a premium goes with this pile of junk 
and the bay horses—so beautiful—a packet of bitterness to grow 
in your house and to flower, some day. We could have saved you, 
but you cut us down, and soon you will be cut down and there’ll 
be none of us to save you.

3. halters, collars, hames, and tugs parts of the harnesses used to attach horses to 
horse‑drawn plows.

4. bay gelding reddish‑brown male horse.
5. hams back of a horse’s knee.

3

4

bitterness (BIHT uhr nihs) n.  
quality of having a sharp, 
unpleasant taste; condition 
causing pain or sorrow

5

6

7

toil (TOYL) v. work hard and 
with difficulty

sorrow (SOR oh) n. great 
sadness; suffering

458 UNIT 5 • facINg adversITy
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NOTES
And the tenant men came walking back, hands in their pockets, 

hats pulled down. Some bought a pint and drank it fast to make 
the impact hard and stunning. But they didn’t laugh and they 
didn’t dance. They didn’t sing or pick the guitars. They walked 
back to the farms, hands in pockets and heads down, shoes 
kicking the red dust up.

Maybe we can start again, in the new rich land—in California, 
where the fruit grows. We’ll start over.

But you can’t start. Only a baby can start. You and me—why, 
we’re all that’s been. The anger of a moment, the thousand 
pictures, that’s us. This land, this red land, is us; and the flood 
years and the dust years and the drought years are us. We can’t 
start again. The bitterness we sold to the junk man—he got it all 
right, but we have it still. And when the owner men told us to 
go, that’s us; and when the tractor hit the house, that’s us until 
we’re dead. To California or any place—every one a drum major 
leading a parade of hurts, marching with our bitterness. And some 
day—the armies of bitterness will all be going the same way. And 
they’ll all walk together, and there’ll be a dead terror from it.

The tenant men scuffed home to the farms through the red dust. 
When everything that could be sold was sold, stoves and 

bedsteads, chairs and tables, little corner cupboards, tubs and 
tanks, still there were piles of possessions; and the women sat 
among them, turning them over and looking off beyond and back, 
pictures, square glasses, and here’s a vase.

Now you know well what we can take and what we can’t 
take. We’ll be camping out—a few pots to cook and wash in, 
and mattresses and comforts, lantern and buckets, and a piece of 
canvas. Use that for a tent. This kerosene can. Know what that 
is? That’s the stove. And clothes—take all the clothes. And—the 
rifle? Wouldn’t go out naked of a rifle. When shoes and clothes 
and food, when even hope is gone, we’ll have the rifle. When 
grampa came—did I tell you?—he had pepper and salt and a 
rifle. Nothing else. That goes. And a bottle for water. That just 
about fills us. Right up the sides of the trailer, and the kids can set 
in the trailer, and granma on a mattress. Tools, a shovel and saw 
and wrench and pliers. An ax, too. We had that ax forty years. 
Look how she’s wore down. And ropes, of course. The rest? Leave 
it—or burn it up.

And the children came.
If Mary takes that doll, that dirty rag doll, I got to take my 

Indian bow. I got to. An’ this roun’ stick—big as me. I might need 
this stick. I had this stick so long—a month, or maybe a year. I got 
to take it. And what’s it like in California?

The women sat among the doomed things, turning them over 
and looking past them and back. This book. My father had it. He 

8

9

10

11

12

13

14

15

16 doomed (doomd) adj. 
destined to a bad outcome

CLOSE READ
ANNOTATE: Mark 
examples of repetition 
of words and phrases in 
paragraph 10. 

QUESTION: What ideas 
are being emphasized 
through repetition? Why 
does the narrator keep 
using the pronouns “us” 
and “we”?

CONCLUDE: What can 
you conclude about the 
narrator by the words 
he uses and ideas he 
conveys?

from The Grapes of Wrath 459
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NOTES

CLOSE READ
ANNOTATE: Mark the 
punctuation in paragraphs 
17 and 18.

QUESTION: What patterns 
are created by the 
questions and statements? 
What do the dashes 
indicate?

CONCLUDE: What effect 
do the patterns and use 
of dashes create? How 
do they bring to life this 
unnamed narrator?

liked a book. Pilgrim’s Progress.6 Used to read it. Got his name in 
it. And his pipe—still smells rank. And this picture—an angel. 
I looked at that before the fust three come—didn’t seem to do 
much good. Think we could get this china dog in? Aunt Sadie 
brought it from the St. Louis Fair.7  See? Wrote right on it. No, I 
guess not. Here’s a letter my brother wrote the day before he died. 
Here’s an old-time hat. These feathers—never got to use them. No, 
there isn’t room.

How can we live without our lives? How will we know it’s us 
without our past? No. Leave it. Burn it.

They sat and looked at it and burned it into their memories. 
How’ll it be not to know what land’s outside the door? How if 
you wake up in the night and know—and know the willow tree’s 
not there? Can you live without the willow tree? Well, no, you 
can’t. The willow tree is you. The pain on that mattress there—that 
dreadful pain—that’s you.

And the children—if Sam takes his Indian bow an’ his long 
roun’ stick, I get to take two things. I choose the fluffy pilla. 
That’s mine. 

Suddenly they were nervous. Got to get out quick now. Can’t 
wait. We can’t wait. And they piled up the goods in the yards and 
set fire to them. They stood and watched them burning, and then 
frantically they loaded up the cars and drove away, drove in the 
dust. The dust hung in the air for a long time after the loaded cars 
had passed. ❧

6. Pilgrim’s Progress Christian story by John Bunyan about living virtuously.
7. St. Louis Fair: The World’s Fair of 1904, celebrating a hundred years of American 

ownership of lands west of the Mississippi River.

17

18

19

20

frantically (FRAN tuh klee) 
adv. acting wildly with 
anger, worry, or pain

“Chapter 9,” from The Grapes of Wrath by John Steinbeck, copyright 1939, renewed © 1967 by John Steinbeck. Used by 
permission of Viking Books, an imprint of Penguin Publishing Group, a division of Penguin Random House LLC.
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Comprehension Check
Complete the following items after you finish your first read.

1. What big change is taking place in the lives of these characters?

2. What are the men doing in paragraph 7?

3. What happens after the people burn their belongings?

4.   Notebook Write a brief summary of this excerpt from The Grapes of Wrath.

RESEARCH
Research to Clarify Choose at least one unfamiliar detail from the text. Briefly research 
that detail. In what way does the information you learned shed light on an aspect of 
the story?

from The Grapes of Wrath 461



©
 P

ea
rs

on
 E

du
ca

tio
n,

 In
c.

, o
r i

ts
 a

ffi
lia

te
s. 

Al
l r

ig
ht

s r
es

er
ve

d.

MAKING MEANING

ANNOTATE: The 
author personifies 
the past by saying 
it “would cry 
to them in the 
coming days.”

QUESTION: Why 
did the author 
make this choice?

CONCLUDE: 
The women 
understand how 
much they will 
miss the past.

In the little houses the tenant people 
sifted their belongings and the 
belongings of their fathers and of 
their grandfathers. Picked over their 
possessions for the journey to the 
west. The men were ruthless because 
the past had been spoiled, but the 
women knew how the past would cry 
to them in the coming days.

ANNOTATE: There is repetition here, of words 
and ideas.

QUESTION: What ideas are being emphasized 
through repetition?

CONCLUDE: The tenants are sorting through 
generations of memories and belongings.

from THE GRAPES OF WRATH

Close Read the Text
1. This model, from paragraph 1, shows two sample 

annotations, along with questions and conclusions. Close 
read the passage, and find another detail to annotate. Then, 
write a question and your conclusion.

2. For more practice, go back into the text and complete the 
close-read notes.

3. Revisit a section of the text you found important during your 
first read. Read this section closely and annotate what you 
notice. Ask yourself questions such as “Why did the author 
make this choice?” What can you conclude?

Analyze the Text
 Notebook Respond to these questions.

1. Classify What story details reveal that these characters are farm 
people?

2. Interpret What is the general attitude of the characters? How can 
you tell?

3. Analyze Why do the characters burn their belongings at the end of 
the excerpt?

4. Essential Question: How do we overcome obstacles? What have 
you learned about how people deal with obstacles by reading this 
selection?

CItE tExtuAl EvIdENCE 
to support your answers.

 tool Kit  
Close-Read Guide and 
Model Annotation

 STANDARDS
Reading Literature
•	Determine	a	theme	or	central	idea	
of	a	text	and	analyze	its	development	
over	the	course	of	the	text;	provide	
an	objective	summary	of	the	text.
•	Analyze	how	particular	elements	of	
a	story	or	drama	interact.
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CITE TEXTUAL EVIDENCE 
to support your answers.

ESSENTIAL QUESTION: How do we overcome obstacles?

Analyze Craft and Structure
Theme Every successful literary work develops at least one theme, 
or central message. Themes can be expressed as general truths about 
people or life. Writers develop themes through careful selection of 
significant story details, including the following elements:

•	Setting is the time and place in which a story occurs.

•	Cultural and historical context is the social, cultural, and 
historical environment of the characters, including major events 
that affect them.

•	Characters’ actions and reactions to situations can reveal themes, 
or insights about human nature. 

In The Grapes of Wrath, Steinbeck uses the setting of Oklahoma during 
the Great Depression to develop themes about how people respond to 
great hardships, such as drought. The cultural and historical context of 
the novel includes the ongoing drought and the disappearance of usable 
farmland, the resulting conditions of poverty, and the different roles that 
men and women traditionally follow in that time and place.

Practice 

 Notebook Complete the following activity, and then respond 
to the questions.

1. Complete the chart to analyze how story elements determine theme.

Identifying Theme

SETTING

What are the most important details 
about the setting of this excerpt?

THEME

What general truth is 
developed by these 
story elements?

CULTURAL AND HISTORICAL CONTEXT

What parts of the characters’ environment 
have the greatest impact on their choices?

CHARACTERS’ ACTIONS

How do men and women in the excerpt 
respond differently to their situation?

2. Repeated words and ideas can highlight key themes. What theme about human 
nature is suggested by the narrator’s repetition of the noun bitterness?

3. Would the themes suggested by this passage of The Grapes of Wrath be much 
different if the story were adapted and set in modern-day Oklahoma? Why or 
why not?
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Language DeveLopment

Concept vocabulary

 ruthless toil doomed

 bitterness sorrow frantically

Why These Words? The concept vocabulary words describe extreme 
emotions or conditions that people experience. For example, the men 
feel much bitterness as they sell their belongings, the women feel 
great sorrow as they say good-bye to their homes, and the characters 
frantically load their cars and leave their homes behind.

1. How does the concept vocabulary sharpen the reader’s understanding 
of the story’s characters and setting?

2. What other words in the selection describe or relate to the difficult 
conditions these characters face?

Practice

 Notebook The concept vocabulary words appear in the excerpt 
from The Grapes of Wrath. Use each word in a sentence that 
demonstrates your understanding of the word’s meaning.

Word Study
Old English Suffix: -less The Old English suffix -less means “not 
having” or “unable to be acted on or to act.” It usually indicates that 
the word in which it appears is an adjective. For example, the word 
ruthless means “having no pity,” “merciless,” or “cruel.” In the story, the 
men are described as ruthless as they pick through belongings with no 
outward show of emotion or feeling.

1. Write your own sentence that correctly uses the word ruthless.

2. Write definitions for these words, consulting a dictionary if you need 
help: heartless, pitiless, purposeless.

3. Think of two other words that have the suffix -less. Record a definition 
for each word, and write a sentence that correctly uses it.

 WoRD netWoRK

Add interesting words 
from the text about facing 
adversity to your Word 
Network.

 STANDARDS
Language
•	Determine	or	clarify	the	meaning	
of	unknown	and	multiple-meaning	
words	and	phrases	based	on	grade 7 
reading and content,	choosing	
flexibly	from	a	range	of	strategies.
b.	Use	common,	grade-appropriate	
Greek	or	Latin	affixes	and	roots	as	
clues	to	the	meaning	of	a	word.

•	Acquire	and	use	accurately	
grade-appropriate	general	academic	
and	domain-specific	words	
and	phrases;	gather	vocabulary	
knowledge	when	considering	
a	word	or	phrase	important	to	
comprehension	or	expression.

464 UNIT 5 • facINg adversITy



©
 P

ea
rs

on
 E

du
ca

tio
n,

 In
c.

, o
r i

ts
 a

ffi
lia

te
s. 

Al
l r

ig
ht

s r
es

er
ve

d.

ESSENTIAL QUESTION: How do we overcome obstacles?

Author’s Style
Description Descriptions of people, places, and things are shaped by 
word choice, the specific language an author uses to create a strong 
impression.

Word choice also helps a writer create imagery —descriptive language 
that appeals to one or more of the five senses.

EXAMPLES FROM THE TEXT NOTES

Precise words That plow, that harrow, remember in 
the war we planted mustard?

Plow, harrow, mustard are all simple, 
precise words.

The tenant men scuffed home to the 
farms through the red dust.

The verb scuffed is much more 
precise than a verb such as walked 
or went.

Imagery Take the little glass brow-band 
jewels, roses red under glass.

These words appeal to the sense 
of sight.

And his pipe—still smells rank. These words appeal to the sense 
of smell.

I choose the fluffy pilla. These words appeal to the sense 
of touch.

CITE TEXTUAL EVIDENCE 
to support your answers.Practice 

Complete the activity, and then respond to the questions.

1. Reread paragraph 7 of “The Grapes of Wrath.” Use the chart below to show 
three examples of Steinbeck’s word choice to describe the horses.

horses

2. Evaluate (a) Which words from the graphic organizer enable you to imagine 
the horses most clearly? Explain your choices. (b) To which senses do the words 
you chose appeal?

3. Interpret (a) To what sense do the images in paragraph 13 mostly appeal? 
(b) What mood or atmosphere does the use of these images create?
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Writing to Compare
The documentary video you watched provides in-depth information 
about the Dust Bowl, the historical event that is an essential part of the 
setting of John Steinbeck’s novel The Grapes of Wrath. Now, deepen 
your understanding of the topic by analyzing what you have learned and 
expressing your ideas in writing.

Assignment
The video “The Dust Bowl” and the novel The Grapes of Wrath present 
very different perspectives, or points of view, about the role of farmers 
in the 1930s drought and its aftermath. Were farmers innocent victims 
of a natural disaster, or were they guilty of creating the disaster due to 
poor land management? 

Write an argumentative essay in which you state and support an 
argument about the role of farmers in the Dust Bowl. Use details from 
Steinbeck’s novel and the documentary video as evidence to support 
your claim. Strengthen your support by addressing one counterclaim.

Prewriting

Analyze Perspectives Review both sources to understand how the 
video and the novel present different perspectives on farmers during the 
Dust Bowl. Complete the chart to summarize how each source depicts 
the role of farmers. Then, include details from each source that produce a 
strong impression or impact. 

EFFECTIVE EXPRESSION

HISTORICAL VIDEO: 
“THE DUST BOWL”

LITERARY TEXT: from 
THE GRAPES OF WRATH 

Role of Farmers in 
the Dust Bowl

Strong Impressions

 Notebook Respond to these questions.

1. How do the video and the novel use different techniques to influence 
an audience’s response?

2. Which perspective on the role of farmers in the Dust Bowl is more 
persuasive? Why?

 STANDARDS
Reading Literature
Compare and contrast a fictional 
portrayal of a time, place, or 
character and a historical account 
of the same period as a means of 
understanding how authors of fiction 
use or alter history.
Writing
• Write arguments to support claims 
with clear reasons and relevant 
evidence.

a. Introduce claim(s), acknowledge 
alternate or opposing claims, and 
organize the reasons and evidence 
logically.
b. Support claim(s) with 
logical reasoning and relevant 
evidence, using accurate, credible 
sources and demonstrating an 
understanding of the topic or text.
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 EVIDENCE LOG

Before moving on to a 
new selection, go to your 
Evidence Log and record 
what you’ve learned 
from this excerpt from 
The Grapes of Wrath.

ESSENTIAL QUESTION: How do we overcome obstacles?

Drafting

Outline Your Essay Complete the outline to plan and draft your 
argumentative essay. Adjust the outline as needed.

I. Introduction Begin with a strong opening that clearly states the claim 
you are making about how much responsibility farmers should bear for 
the Dust Bowl. 

Opening Claim: 

II. Body 

A. Provide Evidence from Sources Choose evidence from the 
sources that supports your argument. Consider whether you will 
begin with your strongest evidence, or present your strongest 
evidence last.  
Evidence:  

 
Evidence:  

 
Evidence:  

B. Address a Counterclaim Introduce the counterclaim, or opposite 
position, presented in the video or novel. Then, explain why you 
think this argument is weak or incomplete. 
Counterclaim:  

 
Your Response:  

III.  Conclusion End your essay by summarizing your claim and leaving 
your readers with an important idea or perspective on the subject. 

Closing Idea: 

Reviewing, Revising, and Editing

Once you have written a complete draft, revise it for clarity and 
effectiveness. Is your claim clear and strong? Do you provide enough 
evidence to support your argument? Do you describe the counterclaim 
fairly and explain why you think your claim is stronger?

Swap drafts with a partner to review and proofread one another’s work. 
Make changes and correct errors to prepare a final draft.

 STANdArdS
Reading Literature
Compare and contrast a fictional 
portrayal of a time, place, or 
character and a historical account 
of the same period as a means of 
understanding how authors of fiction 
use or alter history.

Writing
Write arguments to support claims 
with clear reasons and relevant 
evidence.

a. Support claim(s) with 
logical reasoning and relevant 
evidence, using accurate, credible 
sources and demonstrating an 
understanding of the topic or text.
c. Use words, phrases, and clauses 
to create cohesion and clarify 
the relationships among claim(s), 
reasons, and evidence.

•	Draw evidence from literary or 
informational texts to support 
analysis, reflection, and research.

a. Apply grade 7 Reading standards 
to literature.

The Dust Bowl • from The Grapes of Wrath 467
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MAKING MEANING

About the Author

Francisco Jiménez  
(b. 1943) was born in 
Mexico and came to the 
United States with his 
family when he was four 
years old. The family 
settled in California and 
became migrant workers. 
Although he could not go 
to school before the harvest 
ended, Jiménez studied in 
the fields. His hard work 
paid off as he went on to 
become an outstanding 
teacher and award-winning 
writer. 

The Circuit
Concept Vocabulary
You will encounter the following words as you read “The Circuit.” 
Before reading, note how familiar you are with each word. Then, rank 
the words in order from most familiar (1) to least familiar (6).

WORD YOUR RANKING

thoroughly

wearily

instinctively

enthusiastically

hesitantly

understandingly

After completing your first read, come back to the concept vocabulary 
and review your rankings. Mark any changes to your original rankings.

First Read FICTION 
Apply these strategies as you conduct your first read. You will have an 
opportunity to complete the close-read notes after your first read.

NOTICE whom the story 
is about, what happens, 
where and when it happens, 
and why those involved react 
as they do.

CONNECT ideas within 
the selection to what you 
already know and what you 
have already read.

ANNOTATE by marking 
vocabulary and key passages 
you want to revisit.

RESPOND by completing 
the Comprehension Check and 
by writing a brief summary of 
the selection.

 Tool Kit 
First-Read Guide and Model 
Annotation

 STANDARDS
Reading Literature
By the end of the year, read and 
comprehend literature, including 
stories, dramas, and poems, in the 
grades 6–8 text complexity band 
proficiently, with scaffolding as 
needed at the high end of the range.
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NOTES

SCAN FOR 
MULTIMEDIA

BACKGROUND
This selection is from The Circuit: Stories from the Life of a Migrant 
Child, a collection of autobiographical short stories by Francisco 
Jiménez. In this story, the narrator, Panchito, tells of his difficult early 
years as part of a family of migrant farm workers. To him, life consisted 
of constant moving and work, with school wedged in around harvesting 
jobs. The “circuit” in the title refers to the path migrant workers take 
every year to find jobs.

I t was that time of year again. Ito, the strawberry sharecropper,1 
did not smile. It was natural. The peak of the strawberry 

season was over and the last few days the workers, most of them 
braceros,2 were not picking as many boxes as they had during the 
months of June and July.

As the last days of August disappeared, so did the number 
of braceros. Sunday, only one—the best picker—came to work. 
I liked him. Sometimes we talked during our half-hour lunch 
break. That is how I found out he was from Jalisco, the same state 
in Mexico my family was from. That Sunday was the last time I 
saw him.

When the sun had tired and sunk behind the mountains, Ito 
signaled us that it was time to go home. “Ya esora,”3 he yelled in 
his broken Spanish. Those were the words I waited for twelve 
hours a day, every day, seven days a week, week after week. And 
the thought of not hearing them again saddened me.

1. sharecropper (SHAIR krop uhr) n. one who works for a share of a crop; tenant farmer.
2. braceros (bruh SAIR ohs) n. migrant Mexican farm laborers who harvest crops.
3. Ya esora (yah ehs AW rah) Spanish for “It’s time.” (Ya es hora.)

1

2

3

Francisco Jiménez

The Circuit

ANCHOR TEXT | SHORT STORY
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NOTES
As we drove home Papá did not say a word. With both hands 

on the wheel, he stared at the dirt road. My older brother, Roberto, 
was also silent. He leaned his head back and closed his eyes. Once 
in a while he cleared from his throat the dust that blew in from 
outside.

Yes, it was that time of year. When I opened the front door to 
the shack, I stopped. Everything we owned was neatly packed in 
cardboard boxes. Suddenly I felt even more the weight of hours, 
days, weeks, and months of work. I sat down on a box. The 
thought of having to move to Fresno4 and knowing what was in 
store for me there brought tears to my eyes.

That night I could not sleep. I lay in bed thinking about how 
much I hated this move.

A little before five o’clock in the morning, Papá woke everyone 
up. A few minutes later, the yelling and screaming of my little 
brothers and sisters, for whom the move was a great adventure, 
broke the silence of dawn. Shortly, the barking of the dogs 
accompanied them.

While we packed the breakfast dishes, Papá went outside to 
start the “Carcanchita.”5 That was the name Papá gave his old ‘38 
black Plymouth. He bought it in a used-car lot in Santa Rosa in the 
Winter of 1949. Papá was very proud of his little jalopy. He had a 
right to be proud of it. He spent a lot of time looking at other cars 
before buying this one. When he finally chose the Carcanchita, 
he checked it thoroughly before driving it out of the car lot. He 
examined every inch of the car. He listened to the motor, tilting his 
head from side to side like a parrot, trying to detect any noises that 
spelled car trouble. After being satisfied with the looks and sounds 
of the car, Papá then insisted on knowing who the original owner 
was. He never did find out from the car salesman, but he bought 
the car anyway. Papá figured the original owner must have been 
an important man because behind the rear seat of the car he found 
a blue necktie.

Papá parked the car out in front and left the motor running. 
“Listo,”6 he yelled. Without saying a word Roberto and I began to 
carry the boxes out to the car. Roberto carried the two big boxes 
and I carried the two smaller ones. Papá then threw the mattress 
on top of the car roof and tied it with ropes to the front and rear 
bumpers. 

Everything was packed except Mamá’s pot. It was an old 
large galvanized7 pot she had picked up at an army surplus 
store in Santa Maria. The pot had many dents and nicks, and the 

4. Fresno (FREHZ noh) n. city in central California.
5. Carcanchita (kahr kahn CHEE tah) affectionate name for the car.
6. Listo (LEES toh) Spanish for “Ready.”
7. galvanized (GAL vuh nyzd) adj. coated with zinc to prevent rusting.

4

5

6

7

8

thoroughly (THUR oh lee) 
adv. completely; entirely

9

10
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NOTES
more dents and nicks it acquired the more Mamá liked it. “Mi 
olla,”8 she used to say proudly.

I held the front door open as Mamá carefully carried out her 
pot by both handles, making sure not to spill the cooked beans. 
When she got to the car, Papá reached out to help her with it. 
Roberto opened the rear car door and Papá gently placed it on the 
floor behind the front seat. All of us then climbed in. Papá sighed, 
wiped the sweat from his forehead with his sleeve, and said 
wearily: “Es todo.”9

As we drove away, I felt a lump in my throat. I turned around 
and looked at our little shack for the last time.

At sunset we drove into a labor camp near Fresno. Since Papá 
did not speak English, Mamá asked the camp foreman if he 
needed any more workers. “We don’t need no more,” said the 
foreman, scratching his head. “Check with Sullivan down the 
road. Can’t miss him. He lives in a big white house with a fence 
around it.”

When we got there, Mamá walked up to the house. She went 
through a white gate, past a row of rose bushes, up the stairs to 
the front door. She rang the doorbell. The porch light went on and 
a tall husky man came out. They exchanged a few words. After 
the man went in, Mamá clasped her hands and hurried back to the 
car. “We have work! Mr. Sullivan said we can stay there the whole 
season,” she said, gasping and pointing to an old garage near the 
stables.

The garage was worn out by the years. It had no windows. 
The walls, eaten by termites, strained to support the roof full of 
holes. The dirt floor, populated by earth worms, looked like a gray 
road map.

That night, by the light of a kerosene lamp, we unpacked and 
cleaned our new home. Roberto swept away the loose dirt, leaving 
the hard ground. Papá plugged the holes in the walls with old 
newspapers and tin can tops. Mamá fed my little brothers and 
sisters. Papá and Roberto then brought in the mattress and placed 
it on the far corner of the garage. “Mamá, you and the little ones 
sleep on the mattress. Roberto, Panchito, and I will sleep outside 
under the trees,” Papá said.

Early next morning Mr. Sullivan showed us where his crop was, 
and after breakfast, Papá, Roberto, and I headed for the vineyard 
to pick.

Around nine o’clock the temperature had risen to almost one 
hundred degrees. I was completely soaked in sweat and my 
mouth felt as if I had been chewing on a handkerchief. I walked 
over to the end of the row, picked up the jug of water we had 

8. Mi olla (mee OH yah) Spanish for “My pot.”
9. Es todo (ehs TOH thoh) Spanish for “That’s everything.”

11

wearily (WIHR uh lee) adv. in 
a tired manner12

13

14

15

16

17

18

CLOSE READ
ANNOTATE: Mark the 
words and phrases in 
paragraph 15 that the 
describe the garage.

QUESTION: What effect 
do these words create?

CONCLUDE: What can you 
conclude about the lives 
of migrant workers from 
this passage?
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NOTES
brought, and began drinking. “Don’t drink too much; you’ll get 
sick,” Roberto shouted. No sooner had he said that than I felt 
sick to my stomach. I dropped to my knees and let the jug roll off 
my hands. I remained motionless with my eyes glued on the hot 
sandy ground. All I could hear was the drone of insects. Slowly 
I began to recover. I poured water over my face and neck and 
watched the dirty water run down my arms to the ground.

I still felt dizzy when we took a break to eat lunch. It was past 
two o’clock and we sat underneath a large walnut tree that was on 
the side of the road. While we ate, Papá jotted down the number 
of boxes we had picked. Roberto drew designs on the ground 
with a stick. Suddenly I noticed Papá’s face turn pale as he looked 
down the road. “Here comes the school bus,” he whispered 
loudly in alarm. Instinctively, Roberto and I ran and hid in the 
vineyards. We did not want to get in trouble for not going to 
school. The neatly dressed boys about my age got off. They carried 
books under their arms. After they crossed the street, the bus 
drove away. Roberto and I came out from hiding and joined Papá. 
“Tienen que tener cuidado,”10 he warned us.

After lunch we went back to work. The sun kept beating down. 
The buzzing insects, the wet sweat, and the hot dry dust made 
the afternoon seem to last forever. Finally the mountains around 
the valley reached out and swallowed the sun. Within an hour it 
was too dark to continue picking. The vines blanketed the grapes, 
making it difficult to see the bunches. “Vamonos,”11 said Papá, 
signaling to us that it was time to quit work. Papá then took out 
a pencil and began to figure out how much we had earned our 
first day. He wrote down numbers, crossed some out, wrote down 
some more. “Quince,”12 he murmured. 

When we arrived home, we took a cold shower underneath 
a water hose. We then sat down to eat dinner around some 
wooden crates that served as a table. Mamá had cooked a special 
meal for us. We had rice and tortillas with “carne con chile,”13 my 
favorite dish.

The next morning I could hardly move. My body ached all 
over. I felt little control over my arms and legs. This feeling went 
on every morning for days until my muscles finally got used to 
the work. 

It was Monday, the first week of November. The grape season 
was over and I could now go to school. I woke up early that 
morning and lay in bed, looking at the stars and savoring the 

10. Tienen que tener cuidado (tee EHN ehn kay tehn EHR kwee THAH thoh) Spanish for 
“You have to be careful.”

11. Vámonos (VAH moh nohs) Spanish for “Let’s go.”
12. Quince (KEEN say) Spanish for “Fifteen.”
13.  “carne con chile” (KAHR nay kuhn CHIHL ay) dish of ground meat, hot peppers, beans, 

and tomatoes.

19

instinctively (ihn STIHNGK 
tihv lee) adv. done 
automatically, without 
thinking

20

21

22

23

CLOSE READ
ANNOTATE: Mark the 
verbs in paragraph 20 that 
describe the actions of the 
sun, mountains and valley, 
and vines.

QUESTION: Why has the 
author chosen verbs that 
make nonhuman things 
seem human?

CONCLUDE: Would the 
text be as effective if the 
author had made different 
choices?
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NOTES
thought of not going to work and of starting sixth grade for the 
first time that year. Since I could not sleep, I decided to get up and 
join Papá and Roberto at breakfast. I sat at the table across from 
Roberto, but I kept my head down. I did not want to look up and 
face him. I knew he was sad. He was not going to school today. He 
was not going tomorrow, or next week, or next month. He would 
not go until the cotton season was over, and that was sometime in 
February. I rubbed my hands together and watched the dry, acid 
stained skin fall to the floor in little rolls.

When Papá and Roberto left for work, I felt relief. I walked 
to the top of a small grade next to the shack 
and watched the Carcanchita disappear in the 
distance in a cloud of dust. Two hours later, 
around eight o’clock, I stood by the side of the 
road waiting for school bus number twenty. 
When it arrived I climbed in. Everyone was 
busy either talking or yelling. I sat in an empty 
seat in the back.

When the bus stopped in front of the 
school, I felt very nervous. I looked out the 
bus window and saw boys and girls carrying 
books under their arms. I put my hands in my 
pant pockets and walked to the principal’s office. When I entered 
I heard a woman’s voice say: “May I help you?” I was startled. I 
had not heard English for months. For a few seconds I remained 
speechless. I looked at the lady who waited for an answer. My 
first instinct was to answer her in Spanish, but I held back. 
Finally, after struggling for English words, I managed to tell her 
that I wanted to enroll in the sixth grade. After answering many 
questions, I was led to the classroom.

Mr. Lema, the sixth grade teacher, greeted me and assigned me 
a desk. He then introduced me to the class. I was so nervous and 
scared at that moment when everyone’s eyes were on me that I 
wished I were with Papá and Roberto picking cotton. After taking 
roll, Mr. Lema gave the class the assignment for the first hour. 
“The first thing we have to do this morning is finish reading the 
story we began yesterday,” he said enthusiastically. He walked 
up to me, handed me an English book, and asked me to read. “We 
are on page 125,” he said politely. When I heard this, I felt my 
blood rush to my head; I felt dizzy. “Would you like to read?” he 
asked hesitantly. I opened the book to page 125. My mouth was 
dry. My eyes began to water. I could not begin. “You can read 
later,” Mr. Lema said understandingly. 

For the rest of the reading period I kept getting angrier and 
angrier at myself. I should have read, I thought to myself.

24

25

26

enthusiastically (ehn thoo 
zee AS tihk lee) adv. with 
eager interest

hesitantly (HEHZ uh tuhnt 
lee) adv. in an unsure or 
cautious way

understandingly (uhn duhr 
STAN dihng lee) adv. in a 
knowing way; kindly

27

“Finally, after struggling 

for English words, I 

managed to tell her that 

I wanted to enroll in the 

sixth grade.” 
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NOTES
During recess I went into the rest room and opened my English 

book to page 125. I began to read in a low voice, pretending I was 
in class. There were many words I did not know. I closed the book 
and headed back to the classroom.

Mr. Lema was sitting at his desk correcting papers. When I 
entered he looked up at me and smiled. I felt better. I walked up to 
him and asked if he could help me with the new words. “Gladly,” 
he said. 

The rest of the month I spent my lunch hours working on 
English with Mr. Lema, my best friend at school. 

One Friday during lunch hour Mr. Lema asked me to take a 
walk with him to the music room. “Do you like music?” he asked 
me as we entered the building. “Yes, I like corridos,”14 I answered. 
He then picked up a trumpet, blew on it, and handed it to me. The 
sound gave me goose bumps. I knew that sound. I had heard it in 
many corridos. “How would you like to learn how to play it?” he 
asked. He must have read my face because before I could answer, 
he added: “I’ll teach you how to play it during our lunch hours.”

That day I could hardly wait to tell Papá and Mamá the great 
news. As I got off the bus, my little brothers and sisters ran up 
to meet me. They were yelling and screaming. I thought they 
were happy to see me, but when I opened the door to our shack, 
I saw that everything we owned was neatly packed in cardboard 
boxes. ❧

14. corridos (koh REE thohs) n. ballads.

28

29

30

31

32

474 UNIT 5 • FACING ADVERSITY



©
 P

ea
rs

on
 E

du
ca

tio
n,

 In
c.

, o
r i

ts
 a

ffi
lia

te
s. 

Al
l r

ig
ht

s r
es

er
ve

d.

Comprehension Check
Complete the following items after you finish your first read.

1. What kind of work does Panchito’s family do?

2. Why does the family move at the beginning of the story?

3. Why does Papá warn his sons that the school bus is coming when they are 
picking grapes?

4. Who befriends Panchito at school?

5.   Notebook Write a brief summary of “The Circuit” to confirm your 
understanding of the story.

RESEARCH
Research to Clarify Choose at least one unfamiliar detail from the text. 
Briefly research that detail. In what way does the information you learned shed light 
on an aspect of the story?

The Circuit 475
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MAKING MEANING

THE CIRCUIT

CITE TEXTUAL EVIDENCE 
to support your answers.

ANNOTATE: 
This sentence 
has a repetitive 
structure.

QUESTION: What 
effect is created 
by the repetition?

CONCLUDE: 
The structure 
of this sentence 
mirrors the long, 
repetitive working 
days in the fields.

When the sun had tired and sunk 
behind the mountains, Ito signaled 
us that it was time to go home. “Ya 
esora,” he yelled in his broken Spanish. 
Those were the words I waited for 
twelve hours a day, every day, seven 
days a week, week after week. And 
the thought of not hearing them again 
saddened me.

ANNOTATE: The author describes the sun 
as being “tired.”

QUESTION: Why did the author choose to 
describe the sun in this way?

CONCLUDE: The author personifies the 
sun as “tired” to suggest the fatigue of 
the workers.

Close Read the Text
1. This model, from paragraph 3, shows two sample 

annotations, along with questions and conclusions. Close 
read the passage, and find another detail to annotate. Then, 
write a question and your conclusion.

2. For more practice, go back into the text and complete the 
close-read notes.

3. Revisit a section of the text you found important during your 
first read. Read this section closely and annotate what you 
notice. Ask yourself questions such as “Why did the author 
make this choice?” What can you conclude?

Analyze the Text
 Notebook Respond to these questions.

1. (a) Interpret How does Panchito feel as his family drives away from 
the “little shack”? (b) Make Inferences What does this detail suggest 
about him?

2. (a) What is the best thing that happens to Panchito on the last day of 
school? (b) Make Inferences What is the worst thing?

3. Draw Conclusions How does Panchito most likely feel when he sees 
the packed boxes at the end of the story? Why?

4. Essential Question How do we overcome obstacles? What have 
you learned about facing adversity by reading this selection?

 Tool Kit 
Close-Read Guide and 
Model Annotation

 STANDARDS
Reading Literature
•	Cite	several	pieces	of	textual	
evidence	to	support	analysis	of	what	
the	text	says	explicitly	as	well	as	
inferences	drawn	from	the	text.
•	Determine	a	theme	or	central	idea	
of	a	text	and	analyze	its	development	
over	the	course	of	the	text;	provide	
an	objective	summary	of	the	text.
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CITE TEXTUAL EVIDENCE 
to support your answers.

ESSENTIAL QUESTION: How do we overcome obstacles?

Analyze Craft and Structure
Theme The theme, or central idea of a story, is an insight about life that 
the story conveys. Although the themes of a work are sometimes directly 
stated, more often they are hinted at or suggested.

•	Stated themes are expressed directly within a text. Classic fables, 
like The Fox and the Grapes, have stated themes provided at the 
story’s end.

•	Implied themes are suggested by the author by story details and 
are not directly expressed. Most narratives, like “The Circuit,” 
have implied themes. It’s important to note that there is no single 
“correct” theme for a work: You must infer, or make educated 
guesses, about themes based on story clues.

To infer a theme—

•	 Identify the main conflict of the story and its outcome. 

•	Examine characters’ responses to conflicts, and identify any lessons 
learned.

•	Look for repeated ideas expressed by story characters.

•	Analyze the story’s title to see if it hints at or reveals an important 
aspect of the story.

Practice 

 Notebook Complete the activity, and then respond to the questions.

1. To begin inferring theme, complete this chart with clues from the text. Then, in 
the final row of the chart, write your ideas about theme, based on your analysis 
of the clues you gathered.

MAIN 
CONFLICT

CHARACTERS’ 
RESPONSES

REPEATED 
IDEAS

STORY’S TITLE

Theme(s)

2. (a) Why do you think Francisco Jiménez titled this story “The Circuit”? (b) What 
clues to theme might the title reveal?

3. If you were to adapt this story and provide a stated theme, what would be the 
theme, how would it be revealed, and by whom?
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Concept Vocabulary

 thoroughly instinctively hesitantly

 wearily enthusiastically understandingly

Why These Words? The concept vocabulary words from the text 
describe ways in which characters act or respond. For example, after 
Papá works hard to load the car, he wipes his forehead wearily; when the 
narrator and his brother are told the school bus is coming, they run away 
instinctively (done automatically without thinking).

1. How does the concept vocabulary sharpen the reader’s understanding 
of characters in “The Circuit”?

2. What other words in the selection are used to describe feelings or 
actions?

Practice

 Notebook The concept vocabulary words appear in “The Circuit.” 
Respond to these questions, based on your knowledge of each word.

1. What is a task that should be done thoroughly?

2. When might someone behave wearily?

3. How might someone instinctively react to danger?

4. How might people behave if they were responding enthusiastically?

5. How might someone sound when asking a question hesitantly?

6. What might someone do when listening to a friend understandingly?

Word Study
Old English Suffix: -ly When added to the ends of adjectives, the Old 
English suffix -ly creates an adverb that describes how something was 
done. For example, when -ly is added to the adjective thorough, it creates 
an adverb, thoroughly, which means “in a thorough way or manner.”

1. Write your own sentence that correctly uses the word instinctively.

2. Think of three other words that contain the suffix -ly. Record a 
definition and write a context sentence for each word.

LANGUAGE DEVELOPMENT

THE CIRCUIT

 WORD NETWORK

Add interesting words 
from the text about facing 
adversity to your Word 
Network.

 STANDARDS
Language
Determine or clarify the meaning 
of unknown and multiple-meaning 
words and phrases based on  
grade 7 reading and content, 
choosing flexibly from a range of 
strategies.

a. Use context as a clue to the 
meaning of a word or phrase.
b. Use common, grade-appropriate 
Greek or Latin affixes and roots as 
clues to the meaning of a word.
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Using Commas ExamplE

Use a comma before a conjunction that joins 
independent clauses—groups of words that can 
stand on their own in sentences.

Julia started laughing, and she could not stop.

Use a comma after an introductory word, phrase, 
or clause.

If it rains, will you still be able to start the project?

Use commas to separate three or more words, 
phrases, or clauses in a series.

The salad consisted of lettuce, carrots, cucumber, and olives.

Use a comma to separate coordinate adjectives. 
These are consecutive adjectives that modify the 
same noun and whose order can be reversed. 
Coordinate adjectives can be linked together 
smoothly with the word and.

 
John wrote a funny, insightful play. 
 
John wrote an insightful, funny play. 

[John wrote a funny and insightful play.]

EssEnTial QUEsTion: How do we overcome obstacles?

Conventions
Commas Commas are essential tools for writers. Commas (,) signal a 
brief pause; they enable readers to absorb information in meaningful, 
accurate chunks. 

Use the chart to review the functions of commas.

Read It

1. Reread these sentences from “The Circuit.” Identify the function of the 
comma or commas in each sentence.

a. As the last days of August disappeared, so did the number of 
braceros.

b. Suddenly I felt even more the weight of hours, days, weeks, and 
months of work.

c. I sat at the table across from Roberto, but I kept my head down.

d. After the man went in, Mamá clasped her hands and hurried back 
to the car.

Write It

 Notebook

1. Write a sentence using two coordinate adjectives to describe a house.

2. Write a sentence using three coordinate adjectives to describe a 
person.

3. Write a sentence correctly using commas to separate three or more 
words in a series.

4. Write a compound sentence correctly using a comma to separate 
independent clauses.

 sTanDaRDs
Language
•	Demonstrate	command	of	the	
conventions	of	standard	English	
capitalization,	punctuation,	and	
spelling	when	writing.
•	Use	a	comma	to	separate	
coordinate	adjectives..
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Assignment
In “The Circuit,” the narrator’s life follows a pattern as his family moves 
from workplace to workplace. Write a short explanation of additional 
patterns you find in the story (related to characters’ behavior, actions, 
seasons, and so on). Conclude your explanation with observations 
about how these patterns give meaning to the story.

When you write your explanation:

•	Analyze evidence from the text to determine the main idea you 
want to convey.

•	 Include details from the text to support your ideas.

•	Organize your explanation in a clear, logical way.

•	Conclude by restating your main idea and providing an additional 
thought or idea. 

EFFECTIVE EXPRESSION

Writing to Sources

Vocabulary and Conventions Connection Think about including 
several of the concept vocabulary words in your writing. Also, remember 
to correctly use commas in your sentences.

 thoroughly instinctively hesitantly

 wearily enthusiastically understandingly

Reflect on Your Writing
After you have written your explanation, answer these questions.

1. Was it easy or difficult to identify and analyze patterns in the story? 
Why?

2. (a) What decisions did you make about organizing your ideas?  
(b) What did you end up liking or disliking about those decisions?

3. Why These Words? The words you choose make a difference in your 
writing. Which words did you choose to describe the effect of patterns 
on the story’s meaning?

THE CIRCUIT

 STANDARDS
Reading Literature
Determine a theme or central idea of 
a text and analyze its development 
over the course of the text; provide 
an objective summary of the text.

Writing
•	Write informative/explanatory texts 
to examine a topic and convey ideas, 
concepts, and information through 
the selection, organization, and 
analysis of relevant content.

b. Develop the topic with relevant 
facts, definitions, concrete details, 
quotations, or other information 
and examples.

•	Draw evidence from literary or 
informational texts to support 
analysis, reflection, and research.

a. Apply grade 7 Reading 
standards to	literature.	
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MS ELA Grade 7 Week 4: April 20-24, 2020 

Dear Parent(s)/Guardian(s) and Students! 

Welcome to Week 4 of your ELA Unit 5 Study. We continue this week with a focus on developing 
your informational writing skills. Your charge is to write an informational essay to answer the question: 
How did the individuals in the selections The Grapes of Wrath and/or “The Circuit” cope with the 
obstacles they faced? Writing informational text will help you in the future both in 8th grade, high 
school, and your career. It is very important to read informational text closely to model when you write 
informational text so that others can understand your message. Write with your reader in mind! Enjoy 
writing! 

Grade 7 Unit 5 Facing Adversity: How do we overcome obstacles? 
Week 4: April 20-24 pp. 482 – 484 

p. 485 
p. 486 

● Begin writing rough draft.
● Use of commas lesson 
● Read “Revising for Evidence and Elaboration” 

section and apply to your writing. 

 
 

7th Grade Unit 5 Facing Adversity 
Week 4: April 20 – 24 

Daily Planning Guide/Checklist/Additional Support pp. 482 – 486  
 

Monday, April 20 (Gathering Details p.. 483) 
_____ Look and read (or have read aloud) through the information on p 482 Writing an Informative Essay. 
_____ You get to write an Informative Essay from The Grapes of Wrath. Your Essay will answer the question, 
“How did the individuals in the selection cope or deal with the obstacles they faced?”  
_____ You got this – we will break your writing into steps! 
_____ Got back to pp. 457 – 460 and re-read (or have read aloud) The Grapes of Wrath.  
_____ While reading (or having read aloud) complete the pre-writing planning table below. 
_____ Obstacles are a hurdle, block, challenge, barrier, or stumbling block. 
_____ Coping Strategies are ways or methods of handling or overcoming challenges.   
 
 Obstacles Coping Strategy 
The Grapes of 
Wrath 
 
 
 
 

  

 
 
 
Tuesday, April 21 (Thesis Development p. 483) 
_____ Review the details in the Coping Strategy section of the table above. What is the main message in the 
strategies used? What is the single idea about obstacles and overcoming obstacles? 
_____ Write that single idea about obstacles and coping strategies that connects them. Write that one 
sentence on the lines below. This will be your thesis statement 
_____ My thesis about how individuals cope or overcome obstacles: ____________________________ 
 
_____________________________________________________________________________________  
  
 



Wednesday, April 22 (Draft Day p. 484) 
_____ Paragraph #1 (introduction) – This will present your thesis and tell where you are getting your 
information. You will be using The Grapes of Wrath. 
_____ Paragraph #2 (body) – What are the details/examples that support your thesis? Give specific examples 
from the reading. Use the table completed on Monday to help.  
_____ Paragraph #3 (conclusion) – End your draft with a conclusion that connects the details/examples in 
paragraph #2 to your thesis statement in paragraph #1.  
 
Thursday, April 23 (Revising Day) 
_____ On p. 485, read and work through The Use of Commas. 
_____ Look through your completed rough draft. Are there places where you can make corrections in how you 
used commas? 
_____ Are there other correction you can make? Spelling? Does it make sense? Is it easy to read? Do the 
words and thoughts flow together from one sentence to the next? 
 
Friday, April 24 (Evaluate Your Writing Day) 
_____ Use the checklist on p. 486 to evaluate your writing.  
_____ Make any changes that are needed. 
_____ Create a final version of your writing. 
_____ Share your writing with someone else. 
_____ Congratulations - you’ve completed Week 4 and you’re awesome!!! 
 
Important Related Vocabulary Through This Unit 
Adversity  (әdˈvәrsәdē) – Also means difficulty, hard ship, bad luck, or trouble. 
 
Obstacles (äbstәk(ә)l) – Also means a hurdle, block, barrier, or stumbling block. 
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PERFORMANCE TASK: WRITING FOCUS

LAUNCH TEXT
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SCAN FOR 
MULTIMEDIA

UNIT   5    INTRODUCTION

NOTES “If you have to ditch a commercial aircraft in the Hudson 
River,” the news anchor joked, “this is the guy you want.”

The “guy” was US Airways pilot Chesley “Sully” 
Sullenberger III, a 57-year-old former Air Force fighter pilot and a 
29-year veteran of US Airways.

On January 15, 2009, Sullenberger was the pilot on US Airways 
Flight 1549 from New York’s LaGuardia Airport to Charlotte, 
North Carolina.

Flight 1549 left the tarmac at 3:25 P.M. Sullenberger thought he 
was in for an average flight—a routine, everyday trip.

The flight was unremarkable for the first 90 seconds. Then 
something caught the eye of copilot Jeff Skiles. At 3,000 feet, he 
saw a flock of Canada geese headed toward the plane. Moments 
later the geese struck the fuselage, wings, and engine.

The 150 passengers felt a powerful thud against the airplane, 
followed by severe vibrations from the engine. One passenger 
said it sounded like sneakers thumping around in a dryer. There 
was a loud explosion. The cabin filled up with smoke. There was a 
horrible smell and then an eerie quiet: both engines were disabled.

Sullenberger made a Mayday radio call to air traffic control 
and calmly explained the situation. They discussed the options: 
The plane could either return to LaGuardia or land at Teterboro 
Airport in New Jersey.

Sullenberger knew the situation was too dire for the plane to 
stay in the air long enough for either plan to be successful. He had 
about 30 seconds to find an alternative. The pilot decided on a 

1

2

3

4

5

6

7

8

LAUNCH TEXT | INFORMATIVE MODEL

This selection is an example of an 
informative text, a type of writing 
in which the author provides 
information about a topic. This 
is the type of writing you will 
develop in the Performance-Based 
Assessment at the end of the unit.

As you read, notice that the 
author presents facts without 
offering opinions or arguments.

Against the 
Odds

446 UNIT 5 • FACING ADVERSITY
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Write an Informative Essay
You have just read and watched selections that relate to how people 
deal with obstacles. “The Dust Bowl” shows the devastating effects of 
a drought. The excerpt from The Grapes of Wrath depicts farmers who 
lost their land and had to leave their homes. “The Circuit” portrays farm 
workers who don’t have permanent homes. 

Assignment
Write an informative essay in which you answer this question: 

How did the individuals in the selections cope with 
the obstacles they faced? 

Describe the hardships faced by the people or characters in the 
selections, and inform the reader about how they dealt with those 
obstacles. Use details from the selections to support your ideas.

Elements of a Informative Essay

A informative essay presents information about a topic. Ideas are 
supported with precise, factual details.

An effective informative essay contains these elements:

•	an introduction in which the topic and thesis are revealed

•	supporting factual details that support the writer’s ideas

•	clear, consistent organization

•	a conclusion in which the writer’s thesis is restated and additional 
insights are provided

•	a formal, objective tone

Model Informative Essay For a model of an  
informative essay, see the Launch text,  
“Against the Odds.”

Challenge yourself to find all of the elements of an  
informative essay in the text. You will have  
an opportunity to review these elements as you  
prepare to write your own essay.

 Tool Kit 
Student Model of an 
Informative Essay

Writing to SourceS

•	thE Dust BoWl

•	from thE GrapEs of 

Wrath 

•	thE CIrCuIt

AcADeMic 
VocABuLArY

As you craft your essay, 
consider using some of 
the academic vocabulary 
you learned in the 
beginning of the unit.

deviate
persevere
determination
diversity
tradition

 staNDarDs
Writing
•	Write	informative/explanatory	texts	
to	examine	a	topic	and	convey	ideas,	
concepts,	and	information	through	
the	selection,	organization,	and	
analysis	of	relevant	content.
•	Write	routinely	over	extended	time	
frames	and	shorter	time	frames	for	
a	range	of	discipline-specific	tasks,	
purposes,	and	audiences.
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ESSENTIAL QUESTION: How do we overcome obstacles?

 EVIDENCE LOG

Review your Evidence Log 
and identify key details you 
may want to include in 
your essay.

Prewriting / Planning
Gather Details Revisit the selections to gather specific details that 
provide information you will share in your essay. Complete this chart as 
you identify obstacles and coping strategies, or methods of handling or 
overcoming challenges. In some sources, different people may exhibit 
methods of dealing with problems.

Formulate a Thesis A strong thesis statement will give your essay a 
sharp focus, indicating both your subject and the central message you 
want to share with readers. An effective thesis statement should:

•	State one key idea clearly and directly.

•	Use precise, formal language.

•	Avoid overgeneralizations and vague or unnecessary words.

Notice how one of the following statements would be a much stronger 
stronger thesis statement for an informative essay.

  Overgeneralization and informal language: Everybody’s afraid 
of something, and that’s just how it is no matter who you are.

  Sharply focused thesis: Many literary works show that facing 
one’s greatest fear is a difficult but worthwhile challenge that can 
build character and solve problems.

Review the details you gathered and look for a single idea about obstacles 
and coping strategies that connects them. Use your analysis to formulate 
a thesis statement below.

My thesis about how individuals cope with obstacles: 

OBSTACLE COPING STRATEGIES

The Grapes of Wrath

“The Dust Bowl”

“The Circuit”

 STANDARDS
Writing
•	Write	informative/explanatory	texts	
to	examine	a	topic	and	convey	ideas,	
concepts,	and	information	through	
the	selection,	organization,	and	
analysis	of	relevant	content.

a.	Introduce	a	topic	clearly,	
previewing	what	is	to	follow;	
organize	ideas,	concepts,	and	
information,	using	strategies	
such	as	definition,	classification,	
comparison/contrast,	and	cause/
effect;	include	formatting,	graphics,	
and	multimedia	when	useful	to	
aiding	comprehension.
b.	Develop	the	topic	with	relevant	
facts,	definitions,	concrete	details,	
quotations,	or	other	information	
and	examples.
c.	Use	appropriate	transitions	to	
create	cohesion	and	clarify	the	
relationships	among	ideas	and	
concepts.

Performance Task: Write an Informative Essay 483
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PERFORMANCE TASK: WRITING FOCUS

Drafting
Write a First Draft As you draft, focus on writing down your ideas 
without worrying about word choice and grammar. You will have a 
chance to revise and edit your work once your draft is finished. 

Follow these steps to create your draft:

•	Begin with a strong introduction that presents your thesis statement 
and clearly identifies the selections you will discuss.

•	Follow the organization you planned in the body of your essay, 
using transitions, such as similarly, in contrast, or however, to make 
comparisons, move from one topic to another, or emphasize key 
ideas.

•	End your draft with a conclusion that connects ideas from the body 
to your thesis statement and leaves readers with a single, powerful 
message.

Organize Details Your informative essay will explain specific coping 
strategies presented in three selections. Before you draft, decide the 
order in which you will discuss the works. For example, you might begin 
by discussing the work that contains the strongest support for your thesis 
statement. On the other hand, you might decide to build up to your 
strongest ideas.

Complete this outline to plan the details and ideas you will include in the 
body of your essay.

First Selection:
Details and Analysis:

Second Selection:
Details and Analysis:

Third Selection:
Details and Analysis:

 STANDARDS
Writing
Write informative/explanatory texts 
to examine a topic and convey ideas, 
concepts, and information through 
the selection, organization, and 
analysis of relevant content.

a. Introduce a topic clearly, 
previewing what is to follow; 
organize ideas, concepts, and 
information, using strategies 
such as definition, classification, 
comparison/contrast, and cause/
effect; include formatting, graphics, 
and multimedia when useful to 
aiding comprehension.
b. Develop the topic with relevant 
facts, definitions, concrete details, 
quotations, or other information 
and examples.
f. Provide a concluding statement 
or section that follows from 
and supports the information or 
explanation presented.

484 UNIT	5	•	FACING	ADVERSITY



©
 P

ea
rs

on
 E

du
ca

tio
n,

 In
c.

, o
r i

ts
 a

ffi
lia

te
s. 

Al
l r

ig
ht

s r
es

er
ve

d.

ESSENTIAL QUESTION: How do we overcome obstacles?

Coordinate adjeCtives

You can recognize 
coordinate adjectives 
because they can be 
separated by the word and. 
(He was a rich, famous 
writer = He was a rich and 
famous writer.)

Language DeveLopment: Conventions

the use of Commas
Revise Incorrect Use of Commas The correct use of commas will help 
to ensure that your informative essay is clear to readers. Knowing when 
not to use commas is just as important as knowing when to use them. 
Here are some guidelines and examples taken from the Launch Text:

INCORRECTLY 
PUNCTUATED 
SENTENCE

CORRECTLY 
PUNCTUATED 
SENTENCE

Separate coordinate 
adjectives with a 
comma, but do 
not separate the 
adjectives from the 
noun they modify.

Sullenberger thought 
he was in for an average 
flight—a routine, 
everyday, trip.

Sullenberger thought 
he was in for an average 
flight—a routine, 
everyday trip.

Do not separate 
compound subjects 
with a comma.

With water seeping into 
the plane, Sullenberger, 
and Skiles, walked the 
length of the cabin twice, 
calling “Is anyone there?”

With water seeping into 
the plane, Sullenberger 
and Skiles walked the 
length of the cabin twice, 
calling “Is anyone there?”

Do not separate 
compound verbs 
with a comma.

Sullenberger made a 
Mayday radio call to air 
traffic control, and calmly 
explained the situation.

Sullenberger made a 
Mayday radio call to air 
traffic control and calmly 
explained the situation.

Read It 

Read this paragraph and identify the coordinate adjectives, compound 
subjects, and compound verbs.

Commas and other punctuation marks are critical to clear 
writing. Be sure to review and revise any incorrect uses of 
commas and punctuation in your writing. Strive to create 
clear, understandable sentences.

Write It 

As you draft your essay, remember to use commas properly. Copy the faulty 
sentences and re-punctuate them, either adding or removing commas.

FAULTY SENTENCE MY REVISION

We inched across the rickety, 
swaying, bridge. 

Studying together, Glenda, and 
Jasmine, helped each other earn 
better grades.

At summer camp we learned archery, 
and knots.

The actor bowed, and smiled.

 STANDARDS
Language
•	Demonstrate	command	of	the	
conventions	of	standard	English	
capitalization,	punctuation,	and	
spelling	when	writing.
a.	Use	a	comma	to	separate	
coordinate	adjectives.

Performance Task: Write an Informative Essay 485
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PERFORMANCE TASK: WRITING FOCUS

 WORD NETWORK

Include interesting words 
from your Word Network in 
your essay.

Focus and organization EvidEncE and Elaboration convEntions

 Provides an introduction that 
reveals the topic and thesis.

 Is organized clearly and logically.

 Provides a concluding statement 
that brings the essay to a 
satisfying close.

 Clearly shows relationships 
among ideas.

 Supports ideas with 
relevant evidence and 
details from the selections.

 Maintains a formal tone.

 Uses words, phrases, 
and clauses that create 
cohesion and clarify 
the relationships 
among ideas.

 Attends to the norms 
and conventions of the 
discipline, especially 
correct use of commas.

Revising
Evaluating Your Draft

Use the checklist to evaluate the effectiveness of your draft. Then, use 
your evaluation and instruction on this page to guide your revision.

Revising for Focus and Organization

Provide a Clear Conclusion Review the conclusion you have drafted, 
and check to be sure that it follows logically from your thesis and body 
paragraphs. Strive to keep your conclusion brief but engaging. You might 
consider ending your conclusion with a question or with a powerful 
quotation from a text you read.

Revising for Evidence and Elaboration

Support Ideas With Relevant Evidence Evaluate with a critical eye the 
details you have used to support ideas. First mark the ideas or claims you 
make. Then, mark support you have given. Add details as needed, and 
delete unneeded or irrelevant information.

Maintain a Formal Tone A writer’s tone is his or her attitude toward 
the audience or subject. Apply the following steps to revise for a formal 
tone in your essay:

•	 Identify any informal language or any slang expressions in your essay. 
Change them to formal, academic language appropriate for an essay.

•	Underline any clichés (overused expressions, such as “what goes 
around comes around”) or idioms (figurative expressions, such as “a 
chip on your shoulder”). Replace clichés and slang with fresh, original 
language that better suits your audience.

 standards
Writing
•	Write	informative/explanatory	texts	
to	examine	a	topic	and	convey	ideas,	
concepts,	and	information	through	
the	selection,	organization,	and	
analysis	of	relevant	content.
a.	Introduce	a	topic	clearly,	
previewing	what	is	to	follow;	
organize	ideas,	concepts,	and	
information,	using	strategies	
such	as	definition,	classification,	
comparison/contrast,	and	cause/
effect;	include	formatting	(e.g.,	
headings),	graphics	(e.g.,	charts,	
tables),	and	multimedia	when	
useful	to	aiding	comprehension.
b.	Develop	the	topic	with	relevant	
facts,	definitions,	concrete	details,	
quotations,	or	other	information	
and	examples.
d.	Use	precise	language	and	
domain-specific	vocabulary	to	
inform	about	or	explain	the	topic.
e.	Establish	and	maintain	a	
formal style.
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Week 3 and Week 4 

MATH



Review Topic: Working with Proportional Relationships (7.RP1-3, and 7.NS.3) 

Using Proportions to Solve Problems 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

We can solve percent 

problems by setting them up 

as two proportions and 

solving for the unknown 

value.  To set up our 

proportions, remember to 

use: 

𝑷𝒆𝒓𝒄𝒆𝒏𝒕

𝟏𝟎𝟎
 = 

𝑷𝒂𝒓𝒕 

𝑾𝒉𝒐𝒍𝒆
 

𝑃𝑒𝑟𝑐𝑒𝑛𝑡

100
 = 

𝑃𝑎𝑟𝑡 

𝑊ℎ𝑜𝑙𝑒
 

78

100
 = 

𝑥

50
 



 

 

 

 

 

 

 

 

 

 

 

 

  

 

 

 

 

 

 

 

 

 

 

 

  

 

 



Percent Equation 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

 

Another way to solve percent problems is by using the percent 

equation:    percent as a decimal   •  whole  =  part 

In the example, we are told the percent Yolanda always tips (22%), 

as well as the amount (the whole) that Yolanda is charged for her 

hair cut ($150). What we need to figure out then, is the tip (the 

part).  

Set up and solve the equation         0.22  • 150 = x  

                                                                              33 = x 

This means that Yolanda should tip her stylist $33.00. 

Example: 



Percent Increase and Decrease 

 

 

 

 

 

 

 

 

 

 

 

 

  

 

 

 

 

 

 

 

 

 

 

 

Example: We use these two formulas to calculate percent increase and decrease.  

Percent Increase = 
𝐴𝑚𝑜𝑢𝑛𝑡 𝑜𝑓 𝐼𝑛𝑐𝑟𝑒𝑎𝑠𝑒

𝑂𝑟𝑖𝑔𝑖𝑛𝑎𝑙 𝐴𝑚𝑜𝑢𝑛𝑡
  Percent Decrease = 

𝐴𝑚𝑜𝑢𝑛𝑡 𝑜𝑓 𝐷𝑒𝑐𝑟𝑒𝑎𝑠𝑒

𝑂𝑟𝑖𝑔𝑖𝑛𝑎𝑙 𝐴𝑚𝑜𝑢𝑛𝑡
 

In the example problem, we are told that a peach tree produced 56 

pounds of peaches one summer (original amount). We are then told that 

the tree produced 14 pounds less this year (amount of decrease). So, our 

formula should look like this:  

Percent Decrease = 
14 𝑝𝑜𝑢𝑛𝑑𝑠

56 𝑝𝑜𝑢𝑛𝑑𝑠
          14 ÷ 56 = 0.25        25% decrease 

 



Topic Review: Scale and Scale Drawings (7.G.1) 

  

 

 

 

 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Hint: Use 

the key to 

help you 

measure 

and 

convert 

on the 

following 

questions. 



 

 

 

 

 

 

 

 

  

 

 



Supports for Diverse Learners 
7th Grade Math 

Week 3 

 

Standard: 7.RP.1-3 and 7.NS.3 

Topic: 

 Proportional Relationships (pages 1-3 of packet) 

Supports: 

 Notes 

 Worked Examples Using Alternate Method 

 Video to Activate Prior Knowledge 

General Accommodations: 

 Read aloud all text 

 Use a calculator 

 Reduce the number of problems to complete if they are the same 

type 

 Use a highlighter to show parts of each problem that are the same 

(see examples). 

Notes: 

 All problems can be solved used using the same system of cross 

multiplication. 

 Set up the problem with each number in the following positions: 

            

 

 

 

Example 1: 

 What is 78% of 50? 

is   =  78 

50    100 
 Then, multiply the numbers that are diagonal from one another. 

o 50 X 78 = 3900 

 Lastly, divide by the number that hasn’t been used yet. 

o 3900/100 = 39 

Example 2: 

 The number 110 is what percent of 500? 

110 =   % 

 500     100 
 Then, multiply the numbers that are diagonal from one another. 

o 110 X 100 = 11000 

 Lastly, divide by the number that hasn’t been used yet. 

o 11000/500 = 22 

Example 3: 

 Carlos purchased an antique chair for $15 (part). He later sold the 

chair for $27 (whole) to an antique dealer. What was the percent 

markup of the chair? 

15 =   % 

 27     100 

https://www.youtube.com/watch?v=rR95Cbcjzus


Supports for Diverse Learners 
7th Grade Math 

Week 3 

 

 15 X 100 = 1500 

 1500/27 = 55.55 

Standard: 7.RP.1-3 and 7.NS.3 

Topic: 

 Percent Increase and Decrease (page 4 of packet) 

Supports: 

 Notes 

 Video to Activate Prior Knowledge 

General Accommodations: 

 Read aloud all text 

 Use a calculator 

Notes: 

 On numbers 2-6, you will need to subtract the two values given in 

order to find the “amount of increase or decrease”. 

 The first number/value mentioned in the text is always the 

“original”. 

 After you divide the amount of increase or decrease and the 

original, you will have a decimal answer. To change this to a 

percent, simply move the decimal two jumps to the right. 

 

Standard: 7.G.1 

 

Topic: 

 Scale and Scale Drawings (page 5 of packet) 

Supports: 

 Map with scale increments denoted 

 Map with lines between cities drawn 

General Accommodations: 

 Only find measurements in miles. 

 Cut out the map scale and use it to measure the distance between 

cities. Answers are approximate distances. 

https://www.youtube.com/watch?v=v_wqykVJ0js


Supports for Diverse Learners 
7th Grade Math 

Week 3 

 

 

Example (using the scale to measure in increments of 600): 

Seattle to Washington, D.C. is 600 + 600 + 600 + 450 = 2250 miles 

Standard: 7.G.1 

 

Topic: 

 Scale and Scale Drawings (page 6 of packet) 

Supports: 

 Step-by-step Directions 

General Accommodations: 

 Read aloud all text 

 Draw lines on the map to indicate the path taken 

 Label the lines with the corresponding distance 

 Use a calculator 

Step-by-step Directions: 

 Number 1) 

o Step 1: Add 3.5 inches and 3.2 inches. 

o Step 2: Set up a proportion. 

     1 in.  =  (answer from step 1) in. 

   400 ft.        actual distance 

o Step 3: Multiply the numbers that are diagonal. 

   400 X (answer from step 1) 

o Step 4: Divide by the remaining number. 

   (answer from step 3)/1 

 Number 2) 

o Follow the same procedure as number 1, but the scale is 1 

in : 3 km.  So, instead of 400 in the first example, you would 

use 3. 

 

 

 



Review Topic: Operations with Signed Numbers (7.NS.1-3) 

Using a number line to add integers.  

 

 

 

 

 

 

 

  

e. 

f. 



Stretch Your Thinking 

 

 Adding Integers with Color Counters 

 

 

 

 

 

 

 

 

 

 

 

Write an addition number sentence to help solve each model.  

  

  

  

 

 



Using a Number Line to Subtract Integers.  

 

 

 

 

 

 

 

 

 

 

 

Use the number line to determine each difference.   

1.  

 

2.  

 

3.  

 

4.  

 



5.  

 
 

Subtracting Integers with Color Counters 

 

 

 

 

 

 

 

 

 

 

 
Draw a representation for each subtraction problem. Then, calculate the difference.  
 

 
 
 

 

  
 



Addition and Subtraction Word Problems 

 

 

 

 

 

 

Solve each problem using a number line, drawing a representation, or mathematically.  

 

 

 

 

 

 

 

 

Worked Example: 

Step 1: Determine what the problem is giving us       Temp. in Wichita = -3°C, Temp. in Ryan’s Town = 18°C colder 

Step 2: Determine if we will be adding or subtracting        The starting temp is -3°, and Ryan’s hometown is 18° colder. 

Since we are getting colder (moving to the left on a number line) we will be subtracting.  

Step 3: Set up and Solve         

-5 
warmer  



Supports for Diverse Learners 
8th Grade Math 

Week 4 
Standard: 8.EE.4-6 and 8.F.3-4 

Topic: 

 Linear Equations and Functions 

Supports: 

 Identified Ordered Pairs from Graphs 

 Identified Y-intercept from Equation 

 Step-by-step Instructions for page 3 

 Modified Directions for pages 3-4 

General Accommodations: 

 Read aloud all text 

 Use a calculator 

 

Identified Ordered Pairs from Graphs (page 1): 

 On the first graph, graph the points 

(-4 , 4)  (-2 , 5)  (0 , 6)  (2 , 7)  and (4 , 8) 

Remember to always move left or right first, then up or down. Then 

follow the steps of the worked example. 

 On the second graph, graph the points 

(-2, 10)  (0 , 2)  (2 , -6) and (4 , -14) 

Notice that each line on the graph is counting by 2s so fill in the 

missing numbers, if needed. Remember to always move left or right 

first, then up or down. Then follow the steps of the worked 

example. 

 

 

 

Identified Y-intercept from Equation (page 2): 

 For the equation, y = 1/3x + 2 

Graph the y-intercept (0 , 2). From that point move up 1, right 3 and 

plot a point. Continue the pattern following the steps of the worked 

example. 

 For the equation, y = -3/4x + 1 

Graph the y-intercept (0 , 1). From that point move up 3, left 4 and 

plot a point. Continue the pattern following the steps of the worked 

example. 

 For the equation, y = -2x + 1 

First, we turn -2 into a fraction by putting a 1 beneath it      (-2/1x). 

Graph the y-intercept (0 , 1). From that point move up 2, left 1 and 

plot a point. Continue the pattern following the steps of the worked 

example. 

 

 

 

Reminder (page 3): Shown below is how you write values from a table as an 

ordered pair. 

  

 

 



Supports for Diverse Learners 
8th Grade Math 

Week 4 
Step-by-step Directions (page 3): 

Step 1: Find any two points on the table and write them as ordered pairs. 

Example, problem A on page 3: 

(3 , 9) and (4 , 6) 

Step 2: Label the points using (x1, y1) and (x2, y2), where the 1s simply 

denote the numbers from the 1st ordered pair and the 2s denote the 

numbers from the 2nd ordered pair. 

 (3 , 9) and (4 , 6) 

 (x1 , y1) and (x2 , y2) 

Step 3: Substitute the values from Step 2 into the following equation. 

    

 6 – 9 

 4 – 3  

Step 4: Solve and simplify. 

 -3 

  1  or simply -3 

Step 5: Substitute your answer from Step 4 into the equation y = m x = b 

where the answer from Step 4 is always the m. 

 y = -3/1 x + b  or  y = -3x + b 

Step 6: Take any point from Step 1 and substitute the x and y values into the 

equation from Step 5. 

Remember the first value of an ordered pair is always the x and the 

second value is always the y. 

(3 , 9) 

  y = -3x + b 

  9 = -3(3) + b 

 

 

Modified Directions for Apply Our Learning on Page 3: 

Follow steps 1-6 above using the information from the table and graph. 

Number of Bagels Total Cost (dollars) 
12 7.50 

13 8.00 

15 9.00 

16 9.50 

24  

 20.00 

 

 



Supports for Diverse Learners 
8th Grade Math 

Week 4 
Modified Directions for Stretch Your Thinking on Page 4: 

Follow steps 1-6 above using the information from the table and graph. 

The answer to (a) is the answer of Step 4. 

Skip step (b). 

The answer to (c) is the answer of Step 5. 

Use the graph to estimate the answer to (d) and (e). 

Time (hours) Distance Biked (miles) 
0 0 

1 (answer to step 4) 

1.5 (90 minutes)  

 35 

4.5 63 

 



 

Week 3 and Week 4 

MATH PLUS



Review Topic: Simple Probability (7.SP.5 - 7) 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Use the probability formula to determine the probability of each event occurring on the 

spinner.   

 

  

 

 

 

 

 

 

 

 

  

 

  

3. 4. 

Example: 

# 𝑜𝑓 𝑡𝑖𝑚𝑒𝑠 𝑒𝑣𝑒𝑛𝑡 𝑐𝑎𝑛 𝑜𝑐𝑐𝑢𝑟

# 𝑜𝑓 𝑝𝑜𝑠𝑠𝑖𝑙𝑒 𝑜𝑢𝑡𝑐𝑜𝑚𝑒𝑠
 

 

P(landing on Blue) 

𝑇𝑤𝑜 𝐵𝑙𝑢𝑒 𝑆𝑝𝑎𝑐𝑒𝑠

𝐹𝑖𝑣𝑒 𝑝𝑜𝑠𝑠𝑖𝑏𝑙𝑒 𝑆𝑐𝑝𝑎𝑐𝑒𝑠
            

𝟐

𝟓
       

 



 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

 

𝟏

𝟐
                0.50             50% 

# 𝑜𝑓 𝑡𝑖𝑚𝑒𝑠 𝑒𝑣𝑒𝑛𝑡 𝑐𝑎𝑛 𝑜𝑐𝑐𝑢𝑟

# 𝑜𝑓 𝑝𝑜𝑠𝑠𝑖𝑙𝑒 𝑜𝑢𝑡𝑐𝑜𝑚𝑒𝑠
 

 

List all possible outcomes. 
1           2            3         4 
𝟏

𝟏𝟎
         

𝟏

𝟏𝟎
           

𝟏

𝟏𝟎
        

𝟏

𝟏𝟎
  

 

 

 



 

 

 

 

 

 

  

 

 

 

 

 

 

 

 

 

Step 1: Fill in the “Total” Column  

Step 2: Determine the desired experimental probability. 

Our question asks for the probability of tossing tails.  

E.P. = 
# 𝑜𝑓 𝑡𝑖𝑚𝑒𝑠 𝑒𝑣𝑒𝑛𝑡 𝑜𝑐𝑐𝑢𝑟𝑠

𝑡𝑜𝑡𝑎𝑙 # 𝑜𝑓 𝑡𝑟𝑖𝑎𝑙𝑠
           

𝟏𝟐

𝟐𝟎
=  

𝟑

𝟓
 𝒐𝒓 𝟔𝟎% 

8 

12 

20 



Review Topic: Compound Probability (7.SP.8) 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

“And” = Multiply 

“Or” = Add 

Worked Example: 
Remember: probability =  

With compound probability, we will do this process more than once.  

The example asks for the probability of choosing green from the first bucket 

and green from the second. “And” means we will multiply. Using our 

probability formula we will set up two ratios:  



 

Stretch your Thinking! 

The Bannon Middle School band has three choices for dinner at the band banquet: Chicken, Salmon, or Pasta. 
The band director took two random samples of the students and surveyed their dinner preference. The results 
are in the table shown. 

 
 

1. What inferences can you make based on the survey results shown? 
 

2. Considering both samples together, what percent of students prefer Pasta? 
 

3. If the total band population is 120, how many students would you expect to vote for Pasta? 



Review Topic: Making inferences from samples (7.SP.1-4) 

Data Set: 55, 65, 70, 70, 72, 85, 90, 90, 93, 100 

Mean (average) Mean Absolute Deviation Median (middle) Interquartile Range 
The mean tells us the 
average of all the values in 
the data set. 
Step 1:  Add up all of the 
values: 55+65+70+… = 790 
Step 2:  divide the total by 
how many values are in the 
set. There are 10 values in 
our data set. 
             

790 ÷ 10 = 79 
Mean = 79 

The MAD of a data set tells us the average 
distance all of the values in a data set from the 
mean of the same data set.  
Step 1: Calculate the mean. Mean = 79 
Step 2: Use subtraction to determine how far all 
of the values in the data set are from 79. 

 
 
Step 3: Calculate the mean of all of the differences 

The median tells us the 
middle value in the data set. 
Step 1: List the values from 
least to greatest in the set.  
Step 2: Determine which 
value is in the middle of the 
list. 
 
Step 3: If there are two 
numbers in the middle, find 
the mean of the two values.  

72+85

2
= 78.5  

The I.R. tells us how spread out the middle 
values of a data set are.  
Step 1: If you have an odd number of values, 
find the mean. If you have an even number 
(like us) place a marker in the middle.  
 
Step 2: Determine the middle of the first half 
of numbers, and the middle of the second 
half of numbers.  
 
Step 3: Subtract the two “middle” values.  

   

 

 

 



Review Topic: Angles and Angle Relationships (8.G.1, 8.G.4, 8.G.6) 

 

 

 

 

 

 

 

  

 

 

For each example, read the protractor and determine the measure of the angle being shown.  

 

 

 

 

 

 

 

 

  

Measures to Remember 

Right Angle – Measures 90° 

 

Acute Angle – Less than 90° 

 

Obtuse Angle – Between 90° and 180° 

 

Straight Angle – Measures 180° 

 

Circle – Measures 360° 

 

 

Remember: 

Knowing that a 

circle measures 

360° allows us to 

figure out the 

measure of angle 

x by subtracting 

the given measure 

from 360. 

Number 1: 

360 – 60 = x 



 

 

Types of Angles 

 

 

 

 

 

 

 

 

 

 

 

Complimentary and Supplementary Angles 

For each listed angle, give the measure of its compliment AND supplement. 

A. 35° B. 27° 
 

C. 87° 

D. 66° E. 49° F. 13° 

G. 19° H. 31° I. 29° 

5. 



For each set of angles, determine the value of x.  

 
 

 
 

 
  

 
 

 
 

 

 

Given each statement, write and solve an equation to determine the measure of each angle in 

the angle pair. 

 

 

 

 

 

 

 

1. Angles 1 and 2 are complementary. The measure of angle 2 is 20° larger than the measure of angle 1. 

 

 

 

2. The supplement of an angle is 18° more than the measure of the angle itself. 

 

 

 

 

 

3. Angles 1 and 2 are complementary. The measure of angle 1 is three degrees less than twice the measure 

of angle 2. 

x 

x 

Remember: We can set up an 

equation to solve for the 

value of x. If the angles are 

complimentary, we set them 

equal to 90. 

x + 46 = 90 

If the angles are 

supplementary, we set them 

equal to 180: 

119 + x = 180 

Then solve! 

Worked Example: 

 Angles 1 and 2 are complementary. The measure of angle 2 is 10° larger than the measure of angle 1. 

Step 1: Determine if the angles are complementary (90°) or supplementary (180°).  

Step 2: Set up the equation: Angle 1 + Angle 2 = 90°. Since we do not know what either angle measures, we 

can use variables: x + x = 90°. The only information we have is that Angle 2 is 10° larger than Angle 1. So, in 

our equation, we want to show that for Angle 2:   x+ x+10 = 90°.  

Step 3: Solve our equation: x + x + 10 = 90          2x + 10 = 90 2x = 80 x = 40 

Step 4: Determine the measure of each angle. Angle 1 = x, so Angle 1 = 40°. Angle 2 = x +10, so Angle 2 = 50° 

x 

x 



 

 

 

 

 

 

Solving Problems with Vertical Angles 

Use what you know about the relationship of vertical angles to solve for x in each situation.  

a.  
 
 
 
 

b.  c.  

d.       
 

e.     
 

f.      
 

Stretch Your Thinking! 

 

 

 

 

 

Vertical Angles are 

equivalent. So, in the 

example to the right, <1 

and <2 are the same 

value! If <1 equals 75°, 

then <2 also equals 75°. 

When two lines intersect, 

angles directly next to 

each other are 

supplementary angles, 

which means they add up 

to equal 180°. So, in the 

example on the left, <3 

and <4 add up to equal 

180° 
4 

52° x° 158° x° 

x° 
165° 

3 



Review Topic: Triangles (8.G.6) 

 

 

 

 

 

 

Determine whether it is possible to form a triangle using segments with the given measurements. 

 
 
 

  

 
 
 

  

 

 

 

 

 

Determine if the given angles could form a triangle. 

A. 25°, 85°, 15° B. 100°, 37°, 43° C. 94°, 23°, 63° 

D. 90°, 72°, 18° E. 110°, 32°, 27° F. 46°, 78°, 56° 

Stretch Your Thinking! 

The measure of two line segments are listed. Based on the two measures, determine the range of lengths the 
third line segment could be in order to create a triangle.  
 

a. 8 ft, 4 ft, _________   2.7 cm, 4.2 cm, _________ 

 

The Triangle Inequality Theorem states that the sum of the lengths of any two sides of a triangle is greater than the length 

of the third side. 

Example: Determine if the measures form a triangle: 2 cm, 5.1 cm, 2.4 cm 

As the Triangle Inequality Theorem states, we should be able to add any two sides up and have the total be larger than the 

remaining side…let’s try it out! 

2 + 5.1 = 7.2 ---Since 7.2 is longer than the side we left out (2.4) so far everything checks out! 

2 +2.4 = 4.4 --- Uh oh! 4.4 is LESS than the side we left out (5.1). This means that the three lengths DO NOT form a triangle.  

The Triangle Sum Theorem states that the sum of the angles of a triangle should always equal 180° 

Example: Determine if the angles form a triangle: 74°, 44°, 62° 

To determine if the angles form a triangle, simply add them up and see if the sum is 180°  

74°+ 44°+62° = 180 --- So, we know that these three angles DO form a triangle.  
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